VICTORY UNIVERSITY LESSON PLAN REQUIREMENTS
Name of Candidate:  Tiera Means
Course Name and Number:   Developing Reading and Writing Skills
Lesson Plan Title: 

Making Inferences 3rd grade Reading Lesson

Pre-Planning:

1. What are the learning styles/modalities represented in this class?  What instrument did you use to determine learning styles/modalities and what were the results? There are visual and kinesthetic learners in my class. I used a questionnaire assessment at the beginning of the school year to determine the different modalities in my class.
2. How did you pre-assess? I will read a short story aloud to the class, and then ask them a couple of questions to see if they can make inferences about the story.
3. What were the results of your formative assessments (write out below)?  What does this tell you? I discovered that half of the students had little or no knowledge about making inferences and the other half had some limited knowledge about making inferences. This tells me that I need to start from scratch teaching the lesson to ensure all my students understand the concept.  
4. How will you use this information in your planning? I will use my pre assessments to determine exactly how I need to present this lesson to my students.
Lesson Duration:


How long will the entire lesson last (estimate)?  40 minutes

Materials and Resources:


What do you need to teach this lesson?  I need a projector, transparency of worksheets for teacher, worksheets for students, dry erase markers.






What do learners need in order to participate? The learners will need paper and pencils to write down the answers.
State Standards:

3.1.09 Use active comprehension strategies to derive meaning while reading and check for understanding after reading.

3.1.10 Introduce informational skills to facilitate learning.
3.1.11 Develop skills to facilitate reading to learn in a variety of content areas.
National Standards (where appropriate):
RI.3.7. Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
Pre-assessment/Planning Rationale:
What did you do to determine that these learners need this lesson?  This lesson is a required objective for them to know.


      
What was their background knowledge about this topic? Half students had some knowledge of making inferences, but the others had little or no knowledge of making inferences.  



       
Why is this lesson important for this group of learners?  The students need to know how to make inferences because they will be required to do so with their story. 
             Have the learners been introduced to this concept before? No, the students have not been introduced to making inferences before.

Where does this lesson fit in the sequence/progression of this content area?  


Performance Based Objectives:
1. TLW identify the clues in the sentence. (Understand)

2. TLW discuss the clues with classmates. (Evaluate)

3. TLW infer and explain the meaning of the sentence (Create)
Sub-Objectives:

1. TLW will be able to work together in groups to collect the answers. 
2. TLW will be able to write in complete sentences
3.

What are the objectives for this lesson?  






What are the sub-objectives?  








What should the learner be able to do at the end of this lesson? At the end of the lesson the learners should be able to make inferences within a story.
Note: Objectives should be written using Bloom’s Taxonomy or Webb’s Depth of Learning and the level should be indicated by using parentheses () at the end of the objective/sub-objective.  Know, learn, appreciate, possess knowledge, etc.  are NOT measurable verbs that can be used for objectives.
Rationale for Objectives:

How do you know that these objectives and sub-objectives are developmentally appropriate for this group of learners?  
They are required by the state.
How are these connected to 







          (a) what has been previously learned, 






           (b) what is known from previous experiences (or life experiences), 


          (c) what has been integrated with other disciplines (content areas).  They will be required to make inferences in all subjects when needed.
Differentiated Instruction:


What are the objectives for learners who :

(a) Do not understand have an Individualized Education Plan (IEP) or are developmentally delayed?  For the students that need a little extra help, I will put them in a some group and give extra worksheet and provide one on one practice with him.
(b) Are English Language Learners (ELL) or English Second Language (ESL)? none
(c) Have already mastered the concept/content and need accelerated content?  For the students who have already mastered the concept they will be able to work ahead on homework or their journal entry. 
(d) Other (explain)

Differentiated Instruction Rationale:

How do you know that these objectives and sub-objectives are developmentally appropriate for  this group of learners?   How are these connected to 

(a) what has been previously learned, 







(b) what is known from previous experiences (or life experiences), 



(c) what has been integrated with other disciplines (content areas).

Anticipatory Set (Introduction):

How will you motive learners to want to learn about this topic (anticipatory set)?  
Good Morning class!!!!!

Today will are going to learn how to do something NEW with the stories in our reading book.  

Aren’t we excited guys?!!

Can anyone tell me some things that we do when we read a story?
Allow the each student to answer, so you can observe their thoughts.



      
PLEASE NOTE:  While not all the ABCD elements below are required for EVERY lesson, nor are these appropriate for ALL lessons, it is recommended that candidates complete each component to in order to train for future planning and to develop an understanding of the teaching process.  If for some reason an element simply cannot be used due to content, a rationale for why this element was not used should be included.  
A. Teacher Modeling or Demonstration:
(Note:  words in bold should be said aloud by the teacher)
Read a short story aloud to the students. Then ask the students probing questions to determine if they can make inferences properly.
Then explain to them what making inferences really mean.  Sometimes authors leave out 
information in their writing. This causes the reader to make an educated guess to determine
 the missing information. When you make an educated guess about unstated information 
using the clues or evidence in the passage and what you already know, you are making 
inferences. 
Good readers infer to find the meaning for information that is not directly stated in the text.

Write the following information for the students to see:

What you read + What you already know = inference

When you make an inference, you make a logical guess using evidence from the text, your 

own knowledge, and common sense.

Many times inferences are confused with predictions because they are so closely related. But

 remember that predictions are educated guesses about what will happen next whereas 

inferences are educated guesses about what is happening or what has happened.

Making inferences also involves finding deeper meaning in events and situations that are not
 actually stated.

It is important that the inferences we make are logical and make sense. In order to do this, we
 must analyze our thought process and determine whether we are using faulty logic or 
jumping to conclusions.
Now! Boys and Girls listen to this example: Arthur slammed the door and threw his backpack 

down after walking into the house. He knew that his parents would not be happy after 

reading this letter from his teacher.

What can we infer about the letter Arthur has from his teacher? (this letter has bad news)

What kind of mod does the Arthur suggest Arthur is in? (Arthur is angry or upset because he 

slams the door and throws his backpack down.)

To answer the questions about the unstated information in the text, we had to infer. 

Sometimes making inferences is called reading between the lines.
B. Independent Practice: 

Have the students get into groups of 3 or 4, and give them 2 sentences to work on together to make inferences about each sentence. The students will also support each inference by pointing out the clues in the sentences and stating what they already know. Assist and reteach when necessary for the groups.
Sentence #1= Everyone crowded around Samantha as she closed her eyes, took a deep breath, and made a wish.

Sentence #2= Molly practiced the piano for two hours every day.
Note: I have 2 SPED students.
For the SPED students, they will be given the same assignment also. They will also be included in the groups to work together. However, I will pay extra attention to that group and offer as much help as needed to those groups to help assist the SPED child.

Enrichment/Remediation (Homework):

Why do learners need this additional work?  How is this aligned with objectives?  What is purpose of this assignment?  How will it be graded? How will it be used to inform your practice? The students will be given a worksheet as additional practice. This worksheet will be given a homework grade. The objectives used in these worksheets are infer and explain. The students will infer the meaning of the sentence and write an explanation of the clues they used.
Sentence #1= A baby yawns several times.

Sentence #2 = After finishing the race, Jason hung his head and walked slowly with a sullen expression on his face.

Sentence#3 = The children huddled together as the rain and flickering light danced against the windows accompanied by echoing booms in the night.
Formal/Summative Assessment:


How will you assess to determine if objectives were met?  How do you know this assessment is aligned with objectives and measures what you intend for it to measure?  How do you know this assessment is developmentally appropriate? How will you use this assessment for future planning?  How will you assess for differentiated instruction elements (SPED, ELL, ESL, G/T)? EXPLAIN how this assessment aligns with objectives and structure of lesson.  How will you give feedback to students?  How will you use results of the assessment to inform instruction? I will use the homework assignment as a formative assessment to observe the students’ progress and understanding of making inferences. I will grade the homework independent practice for correctness and provide feedback to the students the following day. While grading the homework assignment, I will take note the results/grades to determine if I need to revisit the concept or not. 
Learner Reflection and Closure:


How will you allow the learner to reflect on what was learned?  How will you close the lesson?  How will you smoothly transition to the next lesson of the day?  How will the learner show you what she/he learned? The students will turn in their independent homework assignment. The assignment will be graded and reviewed to check for understanding on the concept of making inferences. The graded assignment will also be returned to the students to provide descriptive feedback. 
EFFECTIVE BEGINNING TEACHER REFLECTION:

1. What are the learning styles/modalities represented in this class?  What instrument did you use to determine learning styles/modalities and what were the results?
2. How did you pre-assess?

3. What were the results of your formative assessments (write out below)?  What does this tell you?

4. What were the results of your summative assessment (write out below)? What does this tell you?

5. How did you use this information in your planning?

6.  Regarding your teaching:


What was valuable in this lesson? How do you know?


What was lacking in this lesson?  How do you know?  


What should you add to this lesson?


What should you take away from this lesson (if anything)?


How can you improve this lesson?

Reference(s):
Note: include the website(s), document(s),periodical(s) or book(s)used to plan this lesson.

http://www.corestandards.org/the-standards/english-language-arts-standards/reading-literature/grade-3/
www.istation.com
http://www.tn.gov/education/ci/english/doc/READ_Grade_3.pdf
